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INSTRUCTIONAL PROGRAM
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PROPOSED BELL SCHEDULES
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WestEd’s Reading Apprenticeship® Academic Literacy Course

Our Approach

WestEd's Reading Apprenticeship helps teachers support students to become 
motivated, strategic, and critical readers, thinkers, and writers. Our 
research-based framework supports middle school, high school, and 
community college students at all levels to develop positive literacy identities 
and engage with challenging academic texts. Teachers, schools, districts, 
and community colleges implementing Reading Apprenticeship find that it 
can produce a dramatic, positive transformation of students’ engagement 
and achievement not only in literacy, but also in learning across all academic 
disciplines.

Reading Apprenticeship draws on teachers’ untapped expertise as discipline-
based readers, and on adolescents’ strengths as learners. This proven 
framework:

1 De-mystifies reading; we help teachers and students see that reading 
is complex and that it changes depending on text and purpose for 
reading.

2 Makes teachers' reading processes and knowledge visible to students 
and vice versa.

3 Helps teachers develop a repertoire of classroom routines for building 
students’ sophisticated literacy skills into content area learning goals.

4 Transfers increasing responsibility to students through routines for 
text-based social interaction.

5 Builds students’ motivation, stamina, and repertoire of strategies for 
understanding and engaging with challenging academic texts.

Reading Apprenticeship Framework

Reading Apprenticeship involves four interacting dimensions of classroom life 
that support reading development:

1 Social
2 Personal
3 Cognitive
4 Knowledge-Building

These dimensions are woven into subject-area teaching through 
metacognitive conversations—conversations about the thinking processes 
students and teachers engage in as they read. Extensive reading—increased 
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opportunities for students to practice reading in more skillful ways—is central 
to this framework.

1 Social: The social dimension draws on students’ interests in peer 
interaction as well as larger social, political, economic, and cultural 
issues. Reading Apprenticeship creates a safe environment for 
students to share their confusion and difficulties with texts, and to 
recognize their diverse perspectives and knowledge.

2 Personal: This dimension draws on strategic skills used by students in 
out-of-school settings; their interest in exploring new aspects of their 
own identities and self-awareness as readers; and their purposes for 
reading and goals for reading improvement.

3 Cognitive: The cognitive dimension involves developing readers’ 
mental processes, including their repertoire of specific comprehension 
and problem-solving strategies. The work of generating cognitive 
strategies that support reading comprehension is carried out through 
classroom inquiry.

4 Knowledge-Building: This dimension includes identifying and 
expanding the knowledge readers bring to a text and further develop 
through personal and social interaction with that text, including 
knowledge about word construction, vocabulary, text structure, genre, 
language, topics, and content embedded in the text.

� Social Justice Schools: Fine Arts Academy Proposal Appendix� 89



Approach to Professional Development

Based on the Reading Apprenticeship framework, our professional 
development services offer teams of teachers, administrators, and other 
literacy leaders:

1 Opportunities to participate in carefully designed inquiries to help them 
unlock their own disciplinary expertise in relation to literacy.
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2 Strategies to help them identify the features of disciplinary texts that 
might present stumbling blocks to learners.

3 Practice with classroom routines to build student engagement, support 
student collaboration, and foster authentic discussion and problem 
solving around course texts.

4 New ways to support students’ thinking and learning with academic 
materials.

5 Support for integrating these routine ways of engaging with reading 
into ongoing subject area instruction, deeply reframing the way 
students think about, talk about, read about, and write about texts in 
their classrooms.
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WestEd’s Aim for AlgebraTM Curriculum and Professional Development

Who Should Adopt Aim for Algebra Curriculum?

• Teachers of algebra, algebra intervention, and algebra readiness 
courses

• After-school, extended day, and summer school algebra teachers
• High school exit exam preparation classes
• District/site personnel responsible for mathematics curriculum and 

programs

What Is the Algebra Intervention Curriculum, Aim for Algebra, All 
About?

Aim for Algebra is a standards-aligned, concept-based supplemental/
intervention curriculum developed by WestEd with funding from the U.S. 
Department of Education's Institute of Education Sciences. The curriculum 
program is a coherent set of materials, conceptual in nature, rather than a 
collection of individual worksheets on isolated topics. 

In this curriculum, WestEd researchers have identified and addressed 
specific areas that most often become barriers to learning algebra. This 
targeted curriculum helps students better understand essential math topics 
by providing learning experiences that reinforce, refresh, or reteach these 
important concepts. 

Aim for Algebra has a modular format for easy implementation, flexible 
programming, and individualized student placement. The content-specific 
modules may be accessed as a complete set, or individually, or as 
replacement materials, allowing teachers to provide students a variety of 
experiences in regular, intervention, or readiness algebra classes. 

Aim for Algebra lessons are based on cognitive research and learning theory 
that optimizes understanding and retention, and enables students to bridge 
the conceptual gaps created by traditional algebra curricula:
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• A focus on the typical barriers to success in algebra
• Purposeful sequencing and scaffolding of ideas to deeper 

comprehension
• Multiple strategies to reduce student misconceptions
• Manipulatives for hands-on learning for students with varying learning 

styles
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WestEd’s Local Accountability Professional Development Series
Course Descriptions

School Training

Using Data for Standards-Based Instruction (Module 3) 

This training is for school grade-level or subject teams that plan lessons together in collaborative 

groups. The training will help teachers and administrators understand the research base for 

mastery learning and the impact of mastery objectives on the effectiveness of the lesson plan. 

During the training, the teams will develop a mastery lesson plan template and sample lessons 

for at least three essential state standards. Teachers will learn about model products to help the 

student understand the performance expectations of the teacher. Teachers will develop 

differentiated instruction activities and lesson plans using multiple modalities for formative 

assessments. Using classroom formative assessment data, teachers will develop reteach and 

enrichment lessons to provide more opportunities for students to improve their academic 

achievement by at least one performance level. 

Monitoring Student Achievement: School Administrators (Module 4) 

This training will help school administrators learn how to observe classroom instruction and look 

for evidence of mastery lesson plans and standards-based instruction. LAPDS consultants will 

make observations with school administrators with an LAPDS Classroom Observation Tool to 

record the evidence of 1) mastery objectives for the lesson, 2) the standard and performance 

levels expected and understood by all students, and 3) the students using model products to help 

them in guided practice and independent practice. School administrators will learn how to align 

the results from district benchmark assessments with classroom observation data and student 

grades to provide a clear picture of student learning. 

Unpacking Standards (Module 5) 

This training will help classroom teachers and administrators learn more about the concepts and 

skills described in state content standards. They will learn to break down the standards 

statements into component parts: concepts, skills, knowledge process, and cognitive process. 

After understanding the components of the standard, teachers will develop the overarching "Big 

Idea" for the standard to help students develop an understanding of the concepts and skills that 

will endure beyond the classroom. Finally, teachers will develop "Essential Questions" to help 

the student understand how the knowledge of the standard will be applied in everyday life. 
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Developing Instructional Calendars and Curriculum Mapping (Module 5) 

This training will help classroom teachers and administrators learn how to organize the 

implementation of the essential standards so that students have the opportunity to master the 

standards with immediate, specific feedback to improve their performance. Teachers put the start 

date and end date for mastery lessons for a specific standard on the calendar. They agree on the 

end date to give the students a common formative assessment to evaluate each student's 

performance. Teachers share the results of this assessment with the grade level/subject team. 

They schedule immediate reteach and enrichment lessons on the standard over the next few days 

in strategic intervention classes. In addition, teachers learn how to keep a journal of the successes 

and challenges of teaching the standards by making a curriculum map throughout the year. They 

keep a journal of both the time spent on classroom instruction for each standard and student 

performance on the assignments from the lessons related to the standard. Journal notes are shared 

at the grade-level or subject-team meeting to compare the experience of all teachers teaching the 

same curriculum using the same instructional calendar. Teachers consider the common formative 

assessment results compared to the time spent teaching the standard when they adjust the 

instructional calendar for the following school year. 

Developing Common Formative Assessments (Module 6) 

This training will help classroom teachers develop common formative assessments. Doing so 

will help them evaluate student mastery of the essential standards. Teachers learn to develop 

assessments that are reliable, valid, and meaningful. They use the model products and sample 

items from state assessments to provide guidance for the rigor and type of items most appropriate 

to evaluate student learning. Teachers learn to use the results from the assessments to re-group 

students for specific feedback to address misunderstandings and gaps in foundational skills. 

Teachers also learn to develop lessons to address student needs and improve student learning by 

at least one performance level after reteach or enrichment instruction. 

Implementing Reteach and Enrichment Strategic Intervention (Module 6) 

This training will help grade-level or subject teams and school administrators develop strategic 

intervention classes based on the mastery learning theory of immediate, specific feedback. The 

LAPDS Intervention Program is designed to meet the requirements for an effective 

Responsiveness-to- Intervention (RtI) strategic intervention. It ensures that the curriculum in the 

strategic intervention classes teaches the same grade-level standards as in the core curriculum. 

Teachers and administrators learn to collaborate to re-group students based on the results of the 

common formative assessment for intervention classes. The curriculum in these intervention 
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classes is developed collaboratively by the team of teachers and includes enrichment lessons, 

proficient lessons, and foundation lessons on a specific standard. The students are grouped for 

instruction based on their performance on a common formative assessment. Students with similar 

performance are grouped together for intervention lessons. The training helps teachers and 

administrators develop the logistics and implementation plans to set up and operate the LAPDS 

Intervention Program.  
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The Inner-City Arts - Annenberg Professional Development Program

Recognizing the urgent need for students to be engaged in their education and to find relevancy 

in their classroom experiences, the Inner-City Arts - Annenberg Professional Development 

Program provides training in the arts for classroom teachers, school administrators, teaching 

artists and community partners.

Acknowledging the vital link between student achievement and professional development of 

educators, the Program provides participants with tools and strategies to create exciting, 

supportive, learner-centered classrooms that empower both students and educators in being 

active facilitators of education reform.

Through single-session workshops, LAUSD-approved courses eligible for salary-point credits, 

University-accredited courses and drop-in classes, participants gain new methods and tools for 

creating effective learning environments as they are supported in returning to the creativity, 

intuition, love of learning and love of children that brought them to teaching.

Educators, administrators and other partners who work to bring quality educational opportunities 

to students, particularly those in high-poverty schools, learn how to build bridges between the 

arts and academic subjects, and how to engage students in their own learning, enhancing each 

student's ability to achieve academic and personal success.

The opportunity to share best practices and learn from the experiences of other teachers is 

integral to every teacher-training program, including on-going training for Inner-City Arts staff 

and partners.

Recent studies confirm that children who have studied at Inner-City Arts, and whose teachers 

have participated in at least ten hours of training at Inner-City Arts, show marked improvement 

on standardized tests and have better academic outcomes over all.
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COMMUNITY INVOLVEMENT
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University of 
Southern California 

Los Angeles, 
California  90089-0791 
Tel: 213 740 8686 

Fax: 213 740 8888 

November 30, 2010 

 

Dear Joseph, 

I’m very enthused about your intention to include arts programs in the school 

plan you’re putting together, and I’d like to invite you, plus any interested 

colleagues, as well as your students to visit my undergraduate and graduate 

classes at the University of Southern California.   As a playwright and a 

writing instructor, I’m keenly aware of the value of arts programs in our 

culture.  They can be a saving grace, especially during those times when life 

offers little but turmoil.  Further, I believe that a solid foundation in the arts 

helps create better citizens; my involvement in theatre has shown me that this 

form creates a sense of what it is to be human, a sense of empathy, and 

encourages responsibility.  I’d be happy to speak to your students and to also 

help them find mentors among the students that I teach at USC.   

 

We have a number of programs at USC that might be of interest and 

assistance to your students: 

 

--One of the missions of USC is to encourage community outreach, and to that 

end the university’s Visions and Voices program offers workshops called Get 

Your Hands Dirty in the Arts twice a year; these workshops are open to the 

public, and your students would be welcome; 

 

--The School of Theatre just inaugurated a new M.A. in Applied Theatre Arts; 

under the direction of Brent Blair, this program focuses on using the arts for 

education, counseling, community service; ATA students frequently take on 

community projects (such as high school mentoring and so forth) to advance 

their training; field work is a component of this degree, so perhaps there 

would be a way to build a relationship between this program and your school 

in the future; 

 

--Another project that USC takes pride in is the Summer Seminars Program; I 

also teach in this program, which is designed for high school students who 

spend a month in intensive study on campus; the students take a college-level 

course for college credit and gain a sense of what it is like to attend a 

university; a key component of Summer Seminars is the Annenberg Scholar 

program, in which scholarships are provided to students who couldn’t 

otherwise afford to attend; Annenberg Scholars are mentored and tutored 

throughout the program; many schools around the country have relationships 
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IMPLEMENTATION
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SJS PRINCIPAL JOB DESCRIPTION

Functions:

1. Serves as a resource for and liaison to the stakeholders of the school community. 
2. The school leader/Principal of one SJS will have to work cooperatively and collaboratively with 

the school leader/Principal of its sister school; the other SJS to assure all students the ability to 
graduate High School earn a Bachelor’s degree and emerge as leaders who will transform their 
community.  The two leaders/Principals will have to work with one another interdependently to 
meet the needs of the students and empower them to meet their full potential.

3. Interprets and implements state laws, Board of Education rules, policies, procedures, restructuring 
and reform efforts, and negotiated contracts. 

4. Provides guidance, supervision, and assistance in instructional practices and curriculum 
development that is culturally relevant and responsive to the language, social, and the academic 
needs of the student population, including bilingual, special education, and Gifted and Talented 
students. 

5. Provides leadership for and facilitates collaboration with all stakeholders on identifying goals for 
student achievement; assesses progress toward meeting the goals; develops the School’s Single 
Plan for Student Achievement and measures the outcomes of these goals. 

6. Prepares school budgets and is responsible for the monitoring of expenditures of all school funds 
in accordance with federal, state, and District guidelines. 

7. Counsels students, recommends, and implements student disciplinary actions in accordance with 
the Education Code, District policy, and procedures, and the school’s student responsibility code. 

8. Organizes and conducts school extra-curricular activities and fundraising events. 
9. Maintains a school climate that ensures the safety, health, and welfare of students and personnel; 

organizes and implements an “Emergency Operation Plan”; complies with mandated child abuse 
reporting procedures. 

10. Participates in directing the school’s organization and the appropriate placement of students in 
accordance with the LAUSD Master Plan for English Language Learners. 

11. Maintains positive public relations and outreach contacts with parents and community groups. 
12. Provides effective professional development and training for all stakeholders to improve student 

achievement. 
13. Ensures the maintenance of a clean physical environment that is conducive to good health and 

safety. 
14. Evaluates the performance of certificated and classified personnel assigned to the school site. 

Other Functions:
 
1. During periods of critical personnel shortage or other emergency situation, shall temporarily 

perform any duties, as directed, within the authorization of any credentials held by the 
incumbent that are registered with the office of the Los Angeles County Superintendent of 
Schools and that are a part of the class description requirements in effect at the time such duties 
are performed. 

2. Performs other duties as assigned. 
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Qualifications 

Education 

Required:

1. An earned master’s degree or advanced degree of at least equivalent standard from an 
accredited college or university. 

2. At least four semester units in multicultural education or equivalent study (effective July 1, 
2007). Multicultural understanding coursework must pertain to a minority group represented in 
the District student enrollment. 

3. At least two semester units each (six semester units total), or the equivalent of course work in 
culture, language and methodology to meet the requirements of the District’s Master Plan for 
English Language Learners. 

Experience 

Required:

1. At least eight school years of successful full-time service in a public school certificated 
position(s), no fewer than three years of which must have been in teaching service. 

2. In addition to or concurrent with the eight years required above: 
a. At least two years of public school certificated service directly related to an instructional 

program at a middle or senior high school covering grades 6 through 12, inclusive. 
b. At least two years of service in an administrative or supervisory position, one year of 

which must have been in a school-based assistant principal level position. 
c. Certificated experience at a minimum of two locations. 

Read, sign and adhere to the Letter of Commitment so that she/he knows what is expected 
and how we plan to create a collaborative learning-centered school culture at the Social 
Justice Schools on the CRHS #16 campus--which means working with both The Principal of 
the sister SJS (either Fine Arts or Global Issues Academy), AND the Principals of the two 
partner schools on campus.

Desirable:

Successful full-time active service as a dean, head counselor, vice-principal, or an assistant 

principal in a middle, senior, four-year, or six-year day high school or in a position of a 

commensurate level requiring supervision of or leadership in the instructional program and 

teaching personnel in such school.

Knowledge, Skills, Abilities, and Personal Characteristics 

1. Professional growth appropriate for educational administration at the secondary level; 
awareness of and ability to recognize the effect of proposed or new local or state requirements 
upon secondary educational offerings; alertness in the perception of policy and information 
needs. 

2. Evidence of educational leadership at the secondary level, including ability to: 
a. Promote and provide opportunities for recognition, development, and leadership among 

students and colleagues; and 
b. Work cooperatively with students, parents, school and administrative personnel, and 

representatives of community organizations or agencies. 
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3. Capacity to lead, direct, and supervise fellow workers in education on a democratic basis, 
including: 

a. Sensitivity to what is appropriate in dealing with students, teachers, administrators, and 
public; 

b. Ability to understand and make provision for divergent viewpoints of personnel involved 
in the total educational program; 

c. Ability to recognize, use, and credit ideas of others; 
d. Recognition that differences in background present an educational challenge toward the 

improvement of working relationships. 
4. Ability to direct the management activities associated with the positions of middle school 

principal and senior high school principal. 
5. Understanding of, and sensitivity to, the needs of the various cultural and ethnic groups 

comprising the Los Angeles community; knowledge of the District’s resources relating to 
multicultural development and instructional materials. 

6. Knowledge of District policies and procedures, Education Code, Board Rules, goals and 
objectives, organizational structure and functions, and negotiated contracts. 

7. Knowledge of effective administrative and managerial practices and ability to implement them. 
8. Appropriate interpersonal style and methods to guide individuals and groups toward task 

accomplishment. 
9. Leadership skill in facilitating groups process, including consensus building and conflict 

resolution. 
10. Ability to communicate effectively with students, parents, peers other District personnel and 

community representative, both individually and as a group. 
11. Ability to compose and comprehend written communication. 
12. Knowledge of and skill in budget preparation and control. 
13. Ability to observe and evaluate subordinates’ activities. 
14. Mobility to traverse all areas of the work site. 
15. Ability to travel to other sites/locations. 

Health 

Physical and mental fitness to engage in management service as certified by a licensed physician and 
surgeon or medical officer pursuant to Education Code Section 44839 and evidence of freedom from 
active tuberculosis pursuant to Education Code Section 49406. 

Credentials 
One of the following California credentials or credential combinations authorizing K-12 service must 
be in force and on file in the Office of the Los Angeles County Superintendent of Schools: 
1. Service Credential with a specialization in administrative services 
2. Standard or General Administration Credential 
3. General Supervision Credential 
4. The Supervision or Standard Supervision Credential and the appropriate basic credential(s) 

authorizing service in the areas of this class description. 
5. One elementary and one secondary level credential from among the following: 

a. Elementary School Administration or Supervision Credential 
b. Secondary School Administration or Supervision Credential

� Social Justice Schools: Fine Arts Academy Proposal Appendix� 111














